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Introduction
What is FastTrack Phonics for Roots?
FastTrack Phonics for Roots is a fun, fast-paced, and systematic phonics programme 
that builds childrens’ skills in letter-sound correspondence and word-level blending 
and segmenting. It can be used in conjunction with any of the Success for All reading
programmes. The FastTrack Phonics for Roots programme is comprised of two levels
that can be used with a range of learners: from beginners with little or no phonetic
knowledge to children with more advanced skills. The lessons are appropriate for varied
age groups, and they are flexible enough to be customised to the needs of a particular
child, class, or group.

There are many programme components that make the experience enjoyable and
effective for children. Colourful mnemonic picture cards, Alphie the puppet, rhymes,
chants and games, bring the lessons alive. The many opportunities for partner work and
sharing motivate children to participate and learn together.

At the core of the programme, however, is the early and explicit instruction to develop
phonemic awareness. We believe that this is one of the key factors to ensure the success
of the programme—one of the key factors that enables children to read and write earlier
and with greater skill.

What is Phonemic Awareness?
Phonemic awareness is the understanding that words are made up of separate, distinct
phonemes, or sounds. To the literate adult, this connection may seem obvious—of course
words are made up of different sounds! However, this knowledge is not a side effect of
learning to speak a language. Phonemic awareness isn’t really necessary to speak a
language (a natural process); but it is necessary to read and write a language (a learned
process). Since phonemic awareness isn’t acquired naturally, the way that language is, it
must be explicitly taught.

How is Phonemic Awareness Different from Phonics?
You can think of phonics as being associated with the printed word, while phonemic
awareness is associated with the spoken word. Phonemic-awareness activities train the
ear; children focus on the different sounds, or phonemes, that they hear in words. Much
time and attention is devoted to hearing the separate sounds in words and blending
sounds together to make words. (This instruction is especially useful for children who
may be learning English as a second language.) Because phonemic awareness is
concerned with teaching sounds, you will notice that children do not learn the names 
of the letters until later in the programme. Focusing on the sound facilitates the learning
of letter-sound correspondence, the critical element for the effective use of sound
blending when learning to read.

Phonics activities train the eye and hand; children learn how to read and write the letters
that represent the sounds they have learned. In short, phonemic awareness and phonics
fulfill different roles in support of the same goal—to teach children to read, write and
spell with accuracy and fluency.
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What Background Knowledge 
Do I Need to Teach the Programme?
FastTrack Phonics for Roots does not require a lot of studying or re-learning on your
part. In fact, each daily lesson includes a detailed instructional plan, teacher text, and a
materials list so that you can begin instruction immediately. However, you will want to
learn the basics about phonemes and graphemes before you begin.

Phonemes
A phoneme, simply put, is a sound. It is the smallest unit of sound that you can hear in a
word. When you identify the number of phonemes in a word, you essentially “break the
word down” into its smallest parts.

For example, consider the word “man.” You can hear three phonemes, or sounds, in the
word “man.” Broken down, they are /m/, /a/, and /n/. There are four phonemes in “jump”

(/j/, /u/, /m/, and /p/), two in “my” (/m/ and /y/), and three in “coat” (/c/ /oa/, and /t/).

The FastTrack Phonics for Roots programme teaches 43 phonemes, or sounds, in two 
volumes of instruction. In Volume 1 of FastTrack Phonics for Roots, children learn the
following phonemes:

/a/ as in apple /k/ as in kangaroo /u/ as in umbrella

/b/ as in bat /l/ as in leg /v/ as in vulture

/c/ as in caterpillar /m/ as in mountain /w/ as in worm

/ck/ as in clock /n/ as in net /x/ as in fox

/d/ as in dinosaur /o/ as in octopus /y/ as in yo-yo

/e/ as in elephant /p/ as in parrot /z/ as in zipper

/f/ as in flower /q/ as in queen /ch/ as in cheese

/g/ as in girl /r/ as in rabbit /sh/ as in shoes

/h/ as in horse /s/ as in snake /th/ as in thumb

/i/ as in insect /t/ as in tower /ng/ as in king

/j/ as in jump

Each phoneme is presented in its own lesson, so that children have ample time to 
master hearing and producing the sound. This important pre-requisite skill builds the
foundation of the children’s phonemic awareness. After they can identify the sounds in
language, the next step is to start associating those sounds with letters, or graphemes.
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Graphemes
A grapheme is the written representation of a sound. For example, the grapheme for 
the sound /m/ is “m.” The grapheme for the short /a/ sound is “a.” The grapheme for the
sound /n/ is “n.” Therefore, the word “man” has three phonemes and three graphemes.

However, don’t assume that a grapheme is simply a letter. Sometimes it takes two, three,
or even four letters to write one sound (and these letters still make up one grapheme).
Consider the word “sheep”. There are three phonemes in the word “sheep”: /sh…ee…p/.
The sound /sh/ is written with the grapheme “sh.” The sound for long “e” is written with
the grapheme “ee.” The sound /p/ is written with the grapheme “p.” There are three
graphemes in the word “sheep,” even though it is written with five letters. The word “high”
has two phonemes—/h…igh/. The sound /h/ is written with the grapheme “h.” The long “i”
sound is written with the grapheme “igh.” There are two graphemes in the word, even
though it is written with four letters. (Words always have the same number of phonemes
and graphemes.) Some phonemes, usually long vowel sounds, can be represented by more
than one grapheme. For example long “i” can be represented by “i_e,” “igh,” or “y.”

In FastTrack Phonics for Roots Volume I, the majority of sounds that children learn 
can be represented by one-letter graphemes. As children progress through the
programme, the graphemes they learn will become a bit more complex. By the end of
FastTrack Phonics for Roots Volume II, children will have mastered a set of phoneme-
grapheme correspondences (also known as letter-sound correspondences) that represent
most of the letter groups commonly used in English.

What are the Goals of FastTrack Phonics for Roots? 
How Does the Curriculum Support the Goals?
The goals of FastTrack Phonics for Roots are to ensure that children master the
following skill areas:

Auditory Blending and Segmenting

Letter-Sound Correspondence

Word-Level Blending (Stretch and Read)

Sound Spelling (Stretch and Spell)

Auditory Blending and Segmenting—It is important for beginning readers to grasp 
the concept that all words are made up of separate units of speech (phonemes). This
prerequisite skill facilitates reading and spelling. When children hear the word “cat,” 
they hear three sounds quickly blended together to sound like one unit of spech. When
children learn that there are three separate sounds in the word (/c/, /a/, and /t/), it
logically follows that there are three graphemes needed to represent the sounds.
Understanding the concept of the separability of sounds in words gives children the
building blocks for understanding how the alphabet works to represent speech.
Understanding this concept also minimises the chances of children relying on
memorisation to read words; it encourages them to apply their blending and
segmenting skills to analyse, read and write words. 

Alphie the puppet teaches children how to orally blend and segment sounds in a fun 
and interactive way. Children learn that Alphie speaks a “special language.” Alphie says
words slowly, so that each distinct phoneme is heard. Children listen to the separate
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sounds, then say them quickly together to figure out the word that Alphie is saying.
Children also are taught to speak in Alphie’s special language. They listen to a word, and
then break it down to say each sound. Children work with partners to “guess” Alphie’s
words and practise Alphie Talk, so that every child participates and learns together.
Children look forward to Alphie’s daily visits, which keep them motivated and interested
in the lessons.

Letter-Sound Correspondence
To become fluent readers, children need to establish an automatic connection between
letters and their sounds. Children use their knowledge of letter-sound correspondence to
sound out and read words. The stronger their knowledge of letter sounds, the easier it is
to begin blending those sounds into words and reading. FastTrack Phonics for Roots has
materials and activities specifically designed to foster the development of this essential
skill. Children systematically learn to hear a sound, then read and write the letter that
represents that sound. The activities are simple, yet fun, and contain the repetition
necessary for children to build and retain their knowledge of letter-sound
correspondence.

Children are introduced to each new letter sound with a Key Card. Each Key Card shows
a colourful, engaging picture in the shape of a letter. Children then learn an alliterative
phrase that uses the sound for the day and describes the picture. For example, the letter
“a” Key Card shows a red apple in the shape of the letter “a.” Children learn the
alliterative phrase “Alphie asks for apples.” This activity establishes an instant
connection between the letter and its sound. The teacher also uses Phonics Picture
Cards to train children to listen for specific sounds in words.

As soon as children can hear a sound, they learn the letter that represents it. The letter 
is printed on the back of the Key Card so children can make an easy transition from
responding to the picture cue to responding to the actual letter. At the end of the lesson,
the teacher places the letter side of the card in a pocket chart. Children review the letters
in the pocket chart daily to continuously practise reading letter sounds.

Children also solidify their knowledge of letter-sound correspondence by writing the
letter. For each letter, children are taught a writing cue that describes the Key Card
picture. The writing cue for the letter “a,” for example, is “Left around the apple and
down the leaf. /aaa/.” Children recite this writing cue while writing the letter, an activity
that connects the visual image, the sound, and the shape of the letter at the same time,
ensuring a strong connection between a sound and the letter that represents it.

Word-Level Blending
Word-level blending is the ability to look at a word, recognise the graphemes, make 
the sound for each grapheme, then put the sounds together to say the word. The
understanding and use of letter-sound correspondence, auditory blending and
segmenting are prerequisite skills that enable children to perform this more complex
task. Through letter-sound correspondence, children are able to look at the different
graphemes in a word and make the sound for each one. By learning auditory blending
and segmenting, children become aware that different sounds blend together to form
words. Children combine these skills to begin to read words.

However, reading is not simply the convergence of letter-sound correspondence and
Alphie Talk. Making the jump from auditory blending to visual blending is a new and
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more complicated task. For this reason, FastTrack Phonics for Roots has developed the
Letter-Blending Deck to aid in this transition. The Letter-Blending Deck is a playing-
card-sized deck of cards that contains a different grapheme on each card. The teacher
chooses different letter cards to make a word (“m,” “a,” and “n,” for example) and
displays them spaced apart in a pocket chart. As the teacher points to each card, the
children make the sound for that grapheme. As the teacher continues the activity, he 
or she moves the cards closer together, so children say the sounds faster. The cards are
finally pushed together completely, and children blend the sounds /m/, /a/, and /n/ into the
word “man.” Thus, the blending deck provides the bridge between children’ auditory
knowledge (sounds blend into words) and their visual knowledge of letter-sound
correspondence (certain letters make certain sounds) so they can read words.

Children also practise word-level blending skills with partners in the Partner Practice
Booklet. This activity provides the practice, repetition and feedback children need when
learning to read. Children also learn to listen to and assist their partners as they read, so
each child is actively engaged in the reading process.

In FastTrack Phonics for Roots, word-level blending is referred to as Stretch and Read.
This reminds children that they need to “stretch” words by saying each sound, then put
the sounds together to read them.

Sound Spelling

Sound spelling is the ability to successfully sound out a word and transcribe the sounds
into letters. To do this, children will use skills previously learned in FastTrack Phonics
for Roots. Children will practise speaking in Alphie Talk to separate and hear each sound
in the word. They will use their knowledge of letter-sound correspondence to identify the
letters that represent those sounds and recall the writing cues to write the sounds.

Children use sound spelling by activating their prior knowledge. The teacher guides
children through the process of hearing, identifying and writing sounds in words so that
they can spell words with accuracy and confidence. Children practise spelling as a daily
activity using Writing Books to reinforce previously learned skills while acquiring a new
one.

In FastTrack Phonics for Roots, sound spelling is referred to as Stretch and Spell. This
reminds children to “stretch” the word by identifying the separate sounds. Then, they
spell by writing the letters for each sound.

How will FastTrack Phonics for Roots benefit ESL 
(English as a Second Language) children?
FastTrack Phonics for Roots will support ESL children well as they learn the basic
phonics skills needed for reading English. In fact, you will find that your ESL children
will perform as well as their native English-speaking peers in spite of the language
barrier.

ESL children are challenged in the classroom because they have difficulty using English
as a means of communication. Because they are not fluent in the language, they have
trouble expressing themselves and understanding others. However, the phonemic-
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awareness activities in FastTrack Phonics for Roots focus on another side of the English
language—its form and structure. Studying the form and structure of the language does
NOT require children to be fluent speakers. In fact, few young children, if any, will have
any clear notion of the form and structure of English, despite the fact that they may be
fluent, native speakers of the language. This means that ALL children in the class are
learning a new skill when they learn about phonemic awareness, and therefore, no one
group has an advantage over another. In this way, you can view the native English
speakers and the ESL children as being on “equal footing.”

ESL children will be able to actively participate in the programme right away; the lessons 
do not require children to comprehend lengthy explanations or descriptions. The lessons
are presented as a series of varied, fun routines and games that are learned through
teacher modelling and practice. There are also many visual aids (the teacher’s visual cues
and FastTrack materials, such as Key Cards, Letter Blending Cards, Phonics Picture
Cards, and Alphie the puppet) that help children understand the lessons.

Phonemic-awareness activities centre around speaking and listening tasks, such as
producing a particular sound, identifying a certain sound in a series of words, or blending
sounds together to make words. Since the tasks are so specific, they often reduce the
“risk” that many ESL children associate with speaking in front of others. Children who
would otherwise feel shy or embarrassed about using English to communicate can take
part in FastTrack Phonics for Roots activities with confidence. You will see their
confidence grow throughout the programme as they realise that they can contribute to
the class and that they are able to learn with fluent English speakers. As a result, ESL
children will see fewer risks associated with speaking and will begin to experiment more
with expressing themselves in English. Conversely, native English speakers will see ESL
children as active participants in the class and equal partners in learning. Fostering
communication between native and non-native speakers is one of the best things you 
can do to help your ESL children develop oral English proficiency.

When you see that your ESL children are starting to use English to communicate, you
should take small opportunities during the lesson to encourage them. When they
volunteer in class, ask them to explain their ideas or answers in more detail. Restate their
answers so that they have a good speaking model to replicate. Use realia or picture cards
whenever possible to explain words and concepts. Use mime and gestures as you speak
to make yourself more easily understood. This extra effort will help ESL children develop
communicative abilities as they concentrate on phonemic awareness.



FastTrack Phonics for Roots Introduction

ixFastTrack Phonics for Roots • Teacher’s Manual Volume 1 Introduction

FastTrack Phonics for Roots, Volume I Materials
The programme materials include:

• FastTrack Phonics for Roots Teacher’s Manual, Volume 1

• Two sets of Key Cards—one for posting (wall set), one for teacher presentation

• Class set of Partner Practice Booklets (Booklets 1, 2, and 3)

• One pack of Letter Blending Cards, Deck 1

• Upper and Lower Case Letter Cards

Additionally, the teacher will need:

• Phonics Picture Cards from Reading Roots

• Alphie Puppet from Reading Roots

• Large pocket chart

• Class set of Writing Books 

FastTrack Phonics for Roots Teacher’s Manual, Volume 1
This manual will provide the teacher with daily lessons, assessments and record-keeping
forms for the class and individual children. The manual also includes optional review
lessons so teachers can customise the lessons according to class needs.

Key Cards
The Key Cards are the key to the phonemic-awareness instruction in FastTrack Phonics
for Roots. FastTrack Phonics for Roots, Volume 1 comes with 30 Key Cards that facilitate
teaching letters and their sounds. Each Key Card shows a picture in the shape of a letter.
Children learn the picture name (for example, “apple”), then learn the initial sound of 
the word, in this case, (/a/). This is a mnemonic device that helps children make quick
associations between letters and sounds. The Key Cards are used to introduce new
sounds in the daily lessons; they are also reviewed, as a group, at the beginning of each
lesson to help children remember previously learned sounds.

Partner Practice Booklets
Children use the Partner Practice Booklets to practise reading skills and strategies. 
The Partner Practice Booklets allow children to review previously learned letter sounds,
practise new ones, and read words. Children work with partners and help each other
master reading skills and strategies. Partner practise is a powerful teaching tool. It
provides the individual repetition and feedback that is essential for many children.
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Upper and Lower Case Letter Cards
These cards show both the upper case and the lower case form of each letter in the
alphabet in clear, bold print. The cards are placed above the Key Cards in the Alphabet
Wall Frieze as the lessons are taught so children can refer to them for letter formation.

Letter Blending Cards
The Letter Blending Cards are used to help children understand the concept of blending
sounds into words. The cards are about the size of playing cards and fit neatly into a
pocket chart. Each card has a different grapheme printed on it, so teachers can mix and
match the cards to create different words and demonstrate reading strategies.

Phonics Picture Cards
The Phonics Picture Cards are a set of illlustrated cards designed to reinforce letter-
sound connections. Grouped alphabetically by initial sound, teachers can choose cards
that support the sound currently being taught. The cards are used every day so that
children can listen for specific sounds in a variety of contexts. The cards also build
children’ vocabulary.

Alphie Puppet
The use of Alphie in the FastTrack Phonics for Roots lessons makes learning fun and
enjoyable for the children. The puppet introduces new letter sounds and reinforces old
ones. The puppet also teaches children how to orally blend and segment words. This
process is known as “Alphie Talk.” The puppet motivates the children and keeps the
lessons lively.

Large Pocket Chart
The pocket chart is used to display the letter cards representing sounds that children
have learned. Every day, at the beginning of the lesson, children review these sounds.
The chart is also used with the Letter Blending Cards so that the teacher can visually
demonstrate how to blend sounds into words.

Writing Books
Children use books to practise writing new and previously learned letter sounds. Later in
the programme, they will use the books for spelling practice. As with the Partner Practice
Booklets, children work together as they learn spelling and dictation.

FastTrack Phonics for Roots Lesson Format 
To get started, designate a special part of your classroom for FastTrack Phonics for
Roots lessons. For the majority of the lesson, children will be seated in a small group on
the floor. This close setting allows children to clearly see the materials you will be using.
Post the Alphabet Wall Frieze in this area so children can review it daily. Set up a special
place for Alphie to “live” so he (or she) can come out every day to visit the children and
teach them to speak in “Alphie Talk.” Place the pocket chart with letter sounds here for
easy classroom review. There should also be a chalkboard, dry-erase board, or chart
paper nearby for other activities.
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Each FastTrack Phonics for Roots lesson has the same basic format—previously learned
material is reviewed at the beginning of the lesson, and new material is presented
afterward. Children practise reading during the review and new parts of the lesson both
as a group and with partners. Writing takes place at the end of the lessons. The lessons
are designed to facilitate transitions between activities. Strive to establish a briskly paced
routine with your class. Children will develop a sense of purpose and order, and you will
have fewer problems with classroom management.

The FastTrack lessons will take longer at the beginning of the programme when children
are learning about the different components of the lesson. For Lessons 1 through 10,
expect to spend approximately 45–50 minutes to teach the lesson and the behaviours that
accompany the activities. After children are familiar with the routines, you will only need
about 20 minutes to teach an entire lesson.

Children in the FastTrack Phonics for Roots programme spend a great deal of time working
with partners. Children use Partner Practice Reading Booklets to read together, and they
check each other’s work in their composition books. Try to keep partners mixed in terms of
gender, race, ethnicity, and skill level (including English-speaking ability) whenever
possible.

FastTrack Phonics for Roots, Volume 1
Lesson Components and Objectives

Alphabet Wall Frieze
Mount one set of Key Cards on the wall in the FastTrack for Phonics for Roots area.

This visual aid will help children learn to recognise each picture on the Key Cards.

Children will also learn to identify the initial sounds in words.

Point to each card posted in the Wall Frieze. As you touch each card, name the picture,
emphasising the initial sound. When children know all of the picture names, simply point
to the cards and let them respond with the names.

Alphabet Chant
A rhyme that teaches children the names of the letters. When children have memorised

the Alphabet Chant, they learn a series of actions to accompany it.

In Lesson 21, teach children the Alphabet Chant (see Appendix 5). Teach the
corresponding actions for each line of the chant. You may only be able to teach a few
lines of the chant every day. Once children know the entire chant, they will recite and
“perform” it every day.

Hear Sounds
An opportunity for children to listen for specific sounds in words.

Show picture cards with initial sounds that children have learned. Name the picture, and
have the children repeat the name. Say the name again, stretching the initial sound, and
have children repeat it.
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Once children have had some practise with identifying initial sounds, reduce your
support. Name the picture, and ask children to repeat the name. Then say, “First sound?”
touching your ear lobe as a cue and have children respond with the initial sound.

Say-It-Fast/Break-It-Down
Children learn to blend phonemes to say a word; children learn to break words down

into their separate phonemes in preparation for spelling. These activities teach

children to listen for and identify different sounds in words.

Children learn that the puppet Alphie speaks a “special language.” He says words very
slowly so you can hear every sound. Children listen to Alphie say a word by separating
each phoneme sound. (Example: “cat” becomes /c…a…t/.) Children listen to Alphie and
figure out the word that he is saying. This activity is called auditory blending.

Children learn to “speak like Alphie” by listening to words and separating the phonemes.
Alphie says a word, and the children repeat it. Then, they say each sound in the word
very slowly. This activity is called auditory segmentation.

Read Letter Sounds
Children learn to associate letters with their sounds.

With the teacher
• Present a new letter sound, and place the corresponding letter card in the pocket chart.

Use the cards in the pocket chart to review letter sounds daily. Point to each letter
card, and have the children make the sound for the letter.

With a partner
• Children use their Partner Practice Reading Booklet to read sounds together. One child

points to each letter, while the other child makes the sounds for those letters. Children
take turns reading sounds to each other and then check each other’s work. 

Stretch and Read
Children learn to read letter sounds and blend them together to read words.

With the teacher
• Use the Letter Blending Cards to demonstrate how sounds can be blended to 

make a word.

• Take the letter cards for a word (i.e., “cat”), and place them spaced apart in the 
pocket chart. Touch each letter and make each sound with the children. (Pause
between sounds.)

• Push the cards closer together, point to each letter and, make the sound. (Shorten 
the pause between letter sounds.)

• Push the cards together so that they are touching, and blend the sounds to say “cat.”

With a partner
• Children use their Partner Practice Booklets to read words together. 
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Quick Erase
Write a word on the chalkboard, and have children read it. Then, change one letter in
the word, and have children read the new word.

Continue to write new words by changing one letter at a time. This becomes a fun 
and fast-paced activity.

Hear the New Sound
Children listen for and practise saying the new sound for the lesson.

Key Card Picture
• Show children the Key Card picture for the new sound. Read Alphie’s “note” that tells

about the picture. Have children practise saying Alphie’s sentence that tells about the
picture.

• Say Alphie’s sentence again, stretching or bouncing the new sound in each word 
(i.e., “man” becomes /mmmman/, or “bat” becomes /b-b-bat/).

Pictures and Objects
• Show children Phonics Picture Cards that begin with the new sound. Say the name 

of each picture, and have children repeat it.

• Say the name of each picture again, stretching the initial sound. Have children repeat it.

Making the Sound
• Use the teacher script in the lesson to explain to children how the new sound is made.

Have children practise making the sound together.

Childrens’ Words
• Ask children to use Think-Pair-Share to share any words that begin with the sound 

for the lesson.

Introduce the New Shape
Children see the letter that makes the sound they have learned. Children practise

responding to the letter by making the sound.

Show children the letter that makes the new sound by writing it on the board and
comparing it to the Key Card. Point to the letter and make the sound. (i.e., This is the

letter for the sound /m/. /mmm/). (Do NOT refer to the letter name during this activity.
In FastTrack Phonics for Roots, children first learn the SOUNDS that letters make. In
Lesson 21, they learn the names of the letters. Postponing learning letter names does not
hinder children’ reading ability. On the contrary, it allows children to focus on learning
letter sounds more closely.)

Point to the letter as children make the sound. (i.e., /m/ /m/ /m/).
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Stretch and Read with the New Letter
Children learn to read words that incorporate the new letter for the lesson.

With the teacher
• Use the blending deck to demonstrate how to blend sounds into words. This activity 

is exactly like the previous reading activity (Stretch and Read), except these words will
all contain the new letter sound.

With a partner
• Children will use the Partner Practice Booklet to read words and check each other’s

work. All the words will contain the new letter sound for the lesson.

Write Letters
Children practise writing previously learned letters and the new letter for the lesson.

With a partner
• Trace your finger over the Key Card as you say the writing cue. The writing cue tells

children how to form the letter. (For example, the writing cue for “s” is “Left around,
right around, head to tail. /s/”)

• Have children use one finger to write the letter in the air while reciting the writing cue.

• Have children use their finger to write the letter on a partner’s hand, arm, leg, or back.

In their Writing Book (Write the new letter)
• Have children write the new letter in their Writing Books. Have them show their

partners their work. Partners may tick each other’s books when the correct shape 
is written.

In their Writing Book (Write familiar letters)
• Make the sounds for five letter sounds that children have learned. Children will write

the letter that makes each sound in their composition books. Partners check and tick
each other’s work to show that the correct letters are written.

• To choose which letter sounds to use, consult the pocket chart holding letters 
that children have learned. Try to pick letter sounds with which children need 
more practice.

Stretch and Spell 
Children will practise spelling words using strategies they have learned.

With the new letter
• Call out a word that contains the new letter sound for the lesson, (i.e.,: “sit”). Have

children repeat the word.

• Use Alphie Talk to count the sounds in the word. Ask children to hold up a finger for
each sound that they hear in the word. Have them hide their fingers until your cue. At
your cue, children hold their fingers in the air. Tell children that they can “write” an
imaginary letter on each finger. Later, children will write the letter for each sound in
their Writing Books.



• Have children check their work with a partner after they have written the word in 
their Partner Writing Book. After all children have attempted to write the word, write it
on the chalkboard. Make the sound for each letter as you write the word. 
Then, say the word.

With previously learned letters
• Have children write words that you dictate. This activity is exactly like the previous

writing activity except the words will all contain letter sounds children have already
learned. Have children check their work with partners. Have partners tick for 
correct work.

Pace of Letter Introduction in FastTrack Phonics for Roots
In the FastTrack Phonics for Roots programme, children learn a new letter sound every 
day, while continuing to practise and review previously learned letters. After the first 10
lessons, you will assess the whole class to check for mastery of the first 10 sounds. Your
assessment will tell you which letter sounds are problematic for the class as a whole, so
you can allow more class time to review those letters. You will also check the assessment
results for individual children. Any children who are not mastering the majority of the
sounds should be referred to FastTrack Phonics for Roots Tutoring. The assessments will
continue every 10 lessons so that you can track your children’ progress.

In general, it is not a good idea to repeat entire lessons. A new letter lesson should be
taught every day, especially in the early stages of the programme. However, review lessons
are included if you feel that the entire class needs some review with certain sounds.

This is how the FastTrack Phonics for Roots pacing schedule will look for Volume 1:

This schedule shows the basic FastTrack Phonics for Roots plan; every day a new letter
sound is learned, and every tenth lesson is followed by a whole-class assessment. The
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Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5
Sound: m Sound: a Sound: s Sound: d Sound: t

Lesson 6 Lesson 7 Lesson 8 Lesson 9 Lesson10
Sound: i Sound: n Sound: p Sound: g Sound: o

Lesson 11 Lesson 12 Lesson 13 Lesson 14
ASSESS Sound: c Sound: k Sound: ck Sound: u

Lesson 15 Lesson 16 Lesson 17 Lesson 18 Lesson 19
Sound: r Sound: b Sound: f Sound: e Sound: l

Lesson 20 Lesson 21 Lesson 22 Lesson 23
Sound: h ASSESS Sound: sh Sound: z Sound: w

Lesson 24 Lesson 25 Lesson 26 Lesson 27 Lesson 28
Sound: ch Sound: j Sound: v Sound: y Sound: th

Lesson 29 Lesson 30 Lesson 31
Sound: q Sound: ng Sound: x ASSESS



schedule does not adhere to a day-of-the-week format. The most important thing is that
in each class meeting a new letter sound is learned.

The assessment data may show that your children need more time with certain letter
sounds before they are ready to move on to the next lessons. In that case, you may want
to use the optional review lessons in the back of the manual. The optional review lessons
usually focus on two or three letter sounds that children have already learned and
present them in a series of similar routines and activities. You can incorporate the
optional review lessons into your class schedule in different ways . If, after giving the
first assessment, you notice that the class as a whole had trouble with “n,” “g,” and “o,”
you could teach the review lessons for those letters rather than immediately going on
with Lesson 11. In that case, your schedule would look like this:

You may also notice, in your informal observations, that children need more time 
with some letters. If that is the case, you may choose to incorporate the review lessons
prior to the assessment. That way, your children would have two extra days of exposure
to the letters and sounds before the assessment. In that case, your schedule would look 
like this:

Assessments
Assess your children after every 10 or 11 lessons in Volume 1. Regular assessments allow
you to track the progress of your children at regular intervals and determine what lesson
adjustments you need to implement to meet the needs of your class. The assessment
information is recorded on the Class Assessment Form, in the appendix. The Class
Assessment Form organises the assessment data so that you can clearly read and
interpret individual and class results.

Record the names of your children on the left-hand side of the Class Assessment Form.
To the right of the childrens’ names, you will see boxes for each of the first 10 letter
sounds that the children have learned. The letter boxes have been divided in half, so that
each child’’s name has a top row and a bottom row of boxes beside it. The top row is
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Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5
m a s t d

Lesson 6 Lesson 7 Lesson 8 Lesson 9 Lesson 10
i n p g o

Review Review Lesson 11 Lesson 12
ASSESS

n, g o c k

Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5
m a s t d

Lesson 6 Lesson 7 Lesson 8 Lesson 9 Review

i n p g n, g

Lesson 10 Review Lesson 11 Lesson 12
o o

ASSESS c k
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marked “R,” and the bottom box is marked “W.” The top row, “R,” records the child’s
ability to see a letter and say the correct sound for it. Incorrect responses are marked on
the sheet with a single slash mark in the corresponding letter box. At the end of the row,
in the box marked “Total correct,” simply write the number of the correct responses the
child gave out of 10. The bottom row, “W,” records the child’s ability to hear a sound and
write the corresponding letter. Use the same method for marking incorrect responses
and recording the total correct as used in the top row. Children have mastered this part
of the assessment if they score 8 out of 10 responses for each part.

To the right of the letter boxes, there is a box marked “Say-It-Fast.” This box will be 
used to record the child’s ability to hear separate phonemes and blend the sound into
words. Each child will be given five words to blend. You will record the total correct

responses, out of five, that the child gave. You will use the same method for the next box,
“Break-It-Down,” which records the child’s ability to hear a word and separate and say
each of the phonemes. Record the total correct responses, out of five, that the child gave.
Children have mastered this part of the assessment if they score four out of five
responses for each part.

As soon as you have recorded the assessment data for all of your children, you will want
to tabulate the data for the entire class. This can be done by starting with the first letter,
“m,” and reading down the column to see how many children correctly read the letter.
Record the total number of correct responses in the top box at the bottom of the page.
Return to the top of the column for the letter “m,” and read down the column again to 
see how many children correctly wrote the letter. Record the total number of correct
responses in the bottom box at the bottom of the page. Do this for all 10 letters. If you
find that half of the class (or more) had trouble reading and/or writing particular letters,
you will need to spend more time with those letters in class. You should teach the
optional review lessons that focus on those letters before going on to the next lesson.

You will also tabulate class data for the skills Say-It-Fast and Break-It-Down. To tabulate
a class assessment score, start at the top of the column marked “Say-It-Fast,” read down,
and count the number of children who scored 4 or 5. Record the number of children who
mastered the skill at the bottom of the page. If less than 80% of the children passed this
part of the assessment, you will need to spend more time with Say-It-Fast in your regular
classroom lessons. Record the class data for the skill “Break-It-Down” in the same way.

After you have read and interpreted the scores for the entire class, you will want to go
back and read the scores for individual children. Start with child number 1, and read
across the column, looking at the totals for each activity. If children score below mastery
level (8 out of 10 for reading and writing letters, 4 out of 5 for Say-It-Fast and Break-It-
Down) in ANY ONE SKILL area, they will benefit from tutoring. In this case, place a “Y” 
in the box marked “Tutor” by the child’s name.

However, even if a child gives eight out of ten responses in the reading and/or writing
section of the assessment, you will need to make sure that he or she learns those missing
letters/letter sounds quickly. You can do this by reviewing the letters during class time,
then conducting an informal assessment. When children are working on a class
assignment (reading and/or writing in pairs, for example) visit individual children with
letter cards for the letters that they missed on the assessment and quickly ask, “What
sound does this letter make?” Or, have them take out a piece of scrap paper and write
down letters for sounds that you make. As soon as the child demonstrates mastery of the
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letter(s), you can mark it on the Class Assessment Form. Simply go to the original
slash mark on the sheet and make it into an “X.” This will make it clear that the
letter has been mastered. Remember, eventually, children must have 100%
mastery of ALL the letters. After all, they are going to need every letter to read
and write!




